REPORT ON:

SPECIAL EDUCATIONAL NEEDS AND DISABILITY ACT 2001: its relevance to Social Work training and development activities

Part IV of the Disability Discrimination Act will have a phased Implementation between 2002-2005.  The onus will be on those institutions providing post-16 years further and higher education (HNC, NHD, degree course, Post grad, Part-time) to make “reasonable” adjustments to include disabled students.  Given the number of employees Glasgow City Council supports on these courses and the practice placements provided by this department then it is timeous and helpful to explore some of the salient issues. There is also the opportunity to explore the accessibility of our own provision.

Introduction

We gain comfort and security in order and predictability.  A frequent response to the suggestion of change is, “this has always been the way its been done”, But how true is this?  It was Bill Jordan who observed that that Social Workers often act unaware of the ideological basis of their activity (1).  Tom Main observed a similar phenomenon, what he called the hierarchical promotion of ideas (2).  That is, the tendency for ideas and concepts produced in reflection and discussion to be transported, in the mind of acolytes, to a more concrete and fixed part of the mind.  So what was originally an idea becomes a routine then convention, a rule, a standard to be upheld in a professional code of practice.  And so the knowledge, skills and attitudes expected of professional practice and how they are to be evidenced are rolled out and must be adhered to.  Much as Vaihinger observed the tendency for a means to an end to become an end in itself (3).  The established methods for delivering the curriculum become more important than the learning outcomes to be achieved. So Campbell and Cowe can observe,

“…if they (disabled students) were not able to undertake the professional task in the way in which it was conventionally packaged and structured, then they could not engage fully as professional workers and colleagues”.(4)

In other words disabled people could not become social workers. If learning is to open to all then this calls on us to reconsider the purposes and methods of teaching (5). 

This is evidence of a taken-for-granted non-disabled culture that has been exclusive and discriminatory. The more generous might describe lack of access as unreasonable.  From September 2002 providers of post-16 education will have to ensure that they have made preparations and reasonable adjustments to make their learning programs accessible to all students. Otherwise they may end up in the court. What has to be challenged is the taken-for-granted dominant construct that so often dictates and determines our understanding of the world we live and learn. How do we explain that standards of teaching in colleges are generally lower for disabled learners despite the fact that the teachers often show a high level of commitment and enthusiasm (6)? This dominant norm has been white, male, Anglo Saxon, non-disabled, beautiful, etc. and to be otherwise is to be deviant and/or of less value.  Disability is a social construct; the steps at the library entrance exclude and disable the wheelchair user.  

The Social Work Curriculum

 “The purpose of Social Work is to enable children, adults, families,

   groups and communities to function, participate and develop in

   society”. (7)

Competence in Social Work is the product of knowledge, skills and values demonstrated in practice and supported by critical reflection of the knowledge and value base. Students at selection must evidence the ability to study at higher education level even although mature applicants over 21 years with relevant life and work experience do not always need formal academic qualifications. Approximately half the time is spent in the university or college and the remainder, learning and being assessed in the workplace. The required knowledge base is considerable. This includes sociology, psychology, social policy and social administration, law, inequality discrimination and anti oppressive practices; Theories of human development, the nature and of various human relationship, vulnerability, conflict and abuse, Assessment planning and methods of intervention, establishing and commissioning services, leadership and strategy and management.

The DipSW teaching program relies heavily on lectures, seminars, workshop activity, small group discussions, and private study.  This and the traditional reliance on the written word; handouts, projected images, black/white boards, flip-charts, note taking, written task briefings, library, work etc.  The approach to teaching on work placement differs only in an even greater reliance on reflection and discussion.  There the student is encouraged and facilitated to explore and make decisions about a wide range of issues and questions pertinent to her/his workload and development.  There continues a dependence on the use of written materials.

Accessible Learning

It is embarrassing but indisputable that the curriculum has been inaccessible to all students. It is when one takes the time to talk to disabled people that one realizes, not only one’s ignorance of disability, but also how inaccessible one’s teaching has been. Yet the generosity and resilience of those I spoke to and their wish to be treated no differently especially when they learn much like other learners struck me. So when looking at ways of developing the curriculum it is wise to adapt the principle, ‘Nothing about us, without us’ (8). With this in mind I send out a questionnaire to a number of disabled employees-students (appendix one). One blind former student, Colum, was interviewed.

Colum recalled his primary and secondary education at special school.  He described this as small, insular and damaging.  He recalled his career advisor pressurising him to consider higher education in a ‘specialist’ college with an emphasis on physical skills which blind people were said to be good at!  Colum said he was not interested in being a blind person.  The most difficult aspects of university life as an undergraduate were the social aspects.  He put this down to his “baggage” from special education. Colum said that he was made to feel different and on one occasion he was asked to leave the geography program because his needs couldn’t be met.  He laughed when he recalled that his classmates were more upset and outraged.  He was very accepting of his difference.

Colum’s post-graduate social work course he thoroughly enjoyed.  He felt that this was because he had overcome his initial anxieties and lack of confidence and he now had a degree.  He got on well with everyone.  Any practical difficulties were not major, his major concerns were those shared by other social work students, studying and managing his casework.  Colum felt that the supportive attitude of staff had helped.  He had also received from CCETSW a computer and a reader.  His energy and enthusiasm was fueled on placement by a very supportive practice teacher.  Colum says he had a newfound belief in his ability.  Such was the confidence he conveyed that he was left to organise a prestigious health conference on his own. A more recent and less rewarding learning experience has been his request for support to attend in-service training.  Here Colum received no assistance at all, for example, an advance copy of written materials would have been helpful.  He is presently studying for a M.Sc. criminal justice and has waited a long time for access to e-mail unlike non-disabled colleagues!

Asked about his learning style, Colum had no idea what this was. He ticked positive for Activist, Theorist, and Pragmatist.  He was not aware of any learning strategy acquired from experience.  Colum's view is that he is fundamentally no different from anyone else in that he has to read and comprehend, take notes and plan.  He conceded that he has to remember things but can’t rely on visual imagery.  As for making disability more a learning issue Colum expressed the view that colleges and universities can’t cater for all needs and disabled people have to ask for assistance.  He did agree that those students being inducted to college and university courses should first appraise their learning style(s) and access needs and he felt the accessible learning questionnaire would help here (see appendix one).

Discussion

Pat Cartney says that the realities of modern practice require social work students to be aware and develop all of Kolb’s four approaches to learning (8).  As exemplified above many learners are unaware of their approach to learning and the impact this can have.  However, of greater importance may be the teaching style(s) of the placement teacher and the college lecturer.  A number of studies indicate a shift in students’ learning styles in response to the different expectations of the placement teacher and college lecturer.  And often these were opposing learning styles.  Also, one has to be aware that 

“Culturally embedded discourses construct the dominant experience of disability within a given culture, time or social context, and that this construction is reinforced by and through social practices and social structures”. (9)

Jarvis says as much in his criticism of the shortcomings of Kolb’s theory (10).  That is, we have to understand the learner in the socio-cultural-context.  Similarly Dan Pratt argues that both the institutional and the personal context play an important role in determining the approach taken by the learner (11).  Possibly more worrying is the observation that teachers more often teach students in the way they themselves learnt best rather than focusing on promoting the student’s mode of learning (12).

Not only do all students approach learning in different ways using different combinations of learning styles; they also experience the curriculum in different ways.  Yet the tendency has been to rely on traditional pedagogy with the teacher as expert.  While contemporary approaches to engaging with diverse groups urge the use of different teaching strategies. Pratt and Collins observed the vast majority held only one or two perspective dominantly of the five perspectives described by them.  One of these perspectives is to plan and conduct teaching from the learner’s point of view.  An accessible and inclusive curriculum requires educators to listen to all learners, their description of how they learn and what they need.  This means that the environment is comfortable, secure and safe.  We have to be attentive to course structure, content and how it will be presented.  That is, using different teaching strategies including assistive technology, multimedia, small group projects, case studies.  The emphasis is on facilitating the learning of all learners.  Gwenelle and Rondald O’Neal say,

“.., students must digest descriptive information then begin an analysis stage to incorporate the material in a way that emphasizes integration and synthesis more than memorization” (13)

Inclusive Teaching

There was a limited response to the questionnaire sent to teachers and lecturers (appendix two). From responses there is an acknowledgement of the person but hesitancy about the disability. To illustrate what I mean take an exercise used in disability awareness training, “When you see a disabled person what do you notice first, the person or the disability” (14). Of course we want to say that we see the person first but are they not one and the same? Many non-disabled people lack knowledge and experience of disability and/or just feel uncomfortable in the presence of disability (15). The usual answer to disability would appear to be via aids and adaptations even if there is evidence that educators generally are unaware of the wide choice of assistive technology available (16). There is acknowledgement of the need for additional resources but whose responsibility? 

Responses indicate a taken-for-granted, able-bodist view of curriculum development. Granted that most of the programs looked at are rigidly guided by professional directives there is evident little questioning or exploration of the exclusive and discriminatory nature of this construct. Some would say that this is a role for ‘good teaching’ and especially in social work;

“Good teachers try to awaken students to the values and ideologies

 that are embedded in text and common practices within their

 discipline. Effective teachers challenge the status quo and encourage

 students to consider how they and others are positioned and

 constructed in particular discourses and practices,” (17)

Responses indicated adherence to a set curriculum with no part time arrangements, little consideration of alternative arrangements for assessment or alternative programs with similar learning outcomes. Worthy of note is the work of Beth Crisp and Pam Green Lister who looked at a wide selection of alternative assessment tools (18). At best arrangements for disabled learners are ad hoc and at worst there are no formal procedures for consideration of the learning and teaching needs of disabled students.

Conclusion & Recommendation

Accessibility and inclusiveness means change which means upset and resistance. It means having to rethink things. Change means opportunity. While Part IV will not directly affect provision by Training and Development it does provide the opportunity to critically appraise course curricula and methods of delivery. Generally curricula have been inaccessible to all students because we haven't had to cater for the non-dominant experience of life and learning. We may find like Einstein we discover nothing new rather we just learn to look at things differently.

The social structures at the centre of this report are those delivering further and higher education.  They have reflected the values of a non-disabled culture, to the exclusion of many disabled members of society.  The Disability Discrimination Act is an attempt to redress this injustice and insist on ‘reasonable’ arrangements that make learning accessible to all (19).  But what would be reasonable arrangements? It would be reasonable to adopt the principle, “nothing about us, without us” (20).  That is, disabled people have to be involved in establishing accessible to all curricula. This means establishing a strategy including accessibility in relation to mobility, communication and understanding (21).  This presumes a program for staff development including disability awareness and assisting teaching staff to explore how they might go about making their curriculum accessible to all students. It means looking at systems for recording and communicating the needs of disabled students.  And rather than ad hoc arrangements additional needs will have to be anticipated. 

Establishments have to look now at the height and layout of classroom tables and benches.  It will not be reasonable to locate a disabled student in a room elsewhere.  Similarly, what will help all students get about?  This requires appropriate signage and information, such as large print and Braille notices, tactile maps, maps showing wheelchair accessible routes (22). It means the lecturer being self-aware when speaking and not continuing to speak with one's back turned.  Blind students will need audio support and possibly notes and diagrams in Braille. Deaf students are helped by visual teaching methods, provision of lecturer notes to an interpreter and the student and on a website (23).  People with mental health problems may need greater sensitivity in giving feedback and flexibility regarding attendance (24).  Dyslexic students may need guidance in efficient use of technology for note taking, planning and presenting assignments (25).  Physically disabled students will need good access, choice, consultation and flexible delivery (26).
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APPENDIX ONE

Student Questionnaire

Accessible Learning

Our Ref:
accessible learning
Your Ref:
teachability
Date:
02.05.02
Danny Doherty
Glasgow City Social Work Services
Training and Development
117 Brook Street
Bridgeton
Glasgow G41 3AP
Dear 

I enclose a questionnaire and I would be very grateful if you could find the time to complete what you can and return to me at the above address. 

I am interested to know how educational establishments and our own section might undertake changes that would make learning more accessible for disabled people. Of course disabled people are best placed to advise on this matter.

If you have any questions or require clarification please contact me at the above phone number.

It remains for me to again thank you for your help.

Sincerely 

Danny Doherty

Senior Officer, Training and Development

THE ACCESSIBLE LEARNING PROGRAMME 

1. How did you feel about yourself before starting 

(a) the college course?

Attending ‘special education’ was a damaging process and this luggage was carried into first experience of higher education. Most difficult aspect was the social. However, felt a lot more confident going into social work course.

(b)
the practice placement (where applicable)
The issues here were not just about disability, in fact the practical difficulties were not major, but about managing caseload. 

2. Can you identify any influences giving rise to these feelings?

The negative effects of ‘special education’, e.g., career adviser keen to get to a special college course for blind. Not interested in being a blind person, just a person. Felt a lot better on getting a degree.

3. Did you have any sense of being different and/or was a feeling of difference imposed upon you? 

As undergraduate made to feel different; asked to leave geography class because needs could not be met. Classmates upset but I wasn’t bothered, I couldn’t see what the problem was, tough! Felt a lot better on post-graduate social work course, terrific.

4. Before going to college/university, how was your disability viewed by 

Teachers?

At special education your disability was your disability (I think things have now changed). The school wasn’t integrated so disability viewed as a disability, always seen as a blind person.

Peers?

As a result of special education I was isolated and didn’t have a lot of friends.

5. What sort of thing(s) (information, contact, visit, etc) have helped/not helped (delete as appropriate) your self-confidence about the course.

Just thought that the social work course (Glasgow University) was very good. The teaching staff were very supportive. Also got a computer and a reader with assistance of CETTSW.

6. How would your College/Study Advisor know that you might/would require help to access the course curriculum (albeit on an equal footing with non- disabled students)?

Just said and advised what I would need.

7. Recall a particularly enjoyable/rewarding learning experience …  what do you think helped create this experience?

A community development placement; working with a group to organize a health conference. Supervisor felt confident enough to leave it to me to get on with. Gave me a new found belief in myself, grew in confidence.

8. Recall a particularly difficult/unrewarding learning experience, what factors contributed to this?

Sought support to go to in-hose training event and requested assistance to access, e.g., forward copy of materials. No help at all. Similarly, hassle to get access to e.mail to ease contacts with M.Sc tutors.

9. What kind of learner are you? 

Here is a straightforward way to detect your own learning style preferences.  Tick the boxes that describe you best.
(   
I am flexible and open minded
(   
I am happy to have a go/try new things
(   
I like to get involved/to participate
(   
I am thorough and methodical
(   
I am careful and cautious
(   
I like to read/to observe
(  
I am rational and logical
(   
I like to know the right answers
(    
I like to ask probing questions
(    I am practical and down to earth
(     I like realistic plans
(     
I like ‘how to’ hints and techniques
10. Have you learned what it is that has

helped you to learn ? For example, What is/has been your principle way of learning, being shown something, having the idea/event broken down, given time to think about, given to practice, use of a model/diagram, etc being told about it.  Have you developed this as an ongoing strategy?

No. Don’t know style/strategy. Fundamentally am no different from anyone else; I have to read, take notes, understand, discuss. Have to remember but can’t rely on visual imagery.

11.
How might we make disability less a problem and more a learning issue?

The bottom line is one can’t cater for all needs. One has to ask for what is of assistance.

Over the page is an example of a proforma to assist in the identification of access needs (courtesy C.I.L. Glasgow). Would you find this helpful if all students had to complete this on induction on to a course?

Access Requirements Proforma:

The venue is fully wheelchair accessible, an induction loop will be provided and parking will be available.  Please let us know if you require any of the following:

1. Information in font size (please tick)

14pt

(
18 pt

(
20pt
(
22pt
(
24pt

(
26pt
(



Information, which is not available on computer/disk, will be photocopied on to A3 size paper to enlarge the print.
If you would prefer these items on audio tape instead pleased tick  (
2.
I would prefer all information on audio tape:

(
3.
I would prefer all information on computer disk:
(
a)
Text file (*txt)




(
b)
Rich text format (*rtf)


(
c)
Word for Windows (*doc)


(
d) Wordperfect for Windows (*wpfw)
(
4.
I would prefer all information in Braille

(
5. Other languages (please specify Gaelic, Urdu) ….

6. I require A Sign Language Interpreter

a) British Sign Language

b) Sign Language English

c) Lip Speaker
7. Creche Facilities

Please state the number of children and their ages

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………

8. Personal Assistance

I will be bringing my own Personal Assistant with me  

(
I will require a PA to be provided for the meeting/training
(
I would prefer a PA who is MALE    (

FEMALE

(
9. Other Requirements:

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..
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The Accessible Learning Program
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Ronnie O’Connor BA (Hons) Dip Ed


Director
	Social Work Services

117 Brook Street

Glasgow 

G40 3AP

Telephone No: 0141 550 7876
Fax No: 0141 550 7747
Email: social@glasgow.gov.uk


Our Ref:
accessible learning
Your Ref:
teachability
Date:
02.05.02
Danny Doherty
Glasgow City Social Work Services
Training and Development
117 Brook Street
Bridgeton
Glasgow G41 3AP
Dear 

I enclose a questionnaire and I would be very grateful if you could find the time to complete what you can and return to me at the above address. 

No doubt you will be aware of the implications of impending changes to disability rights legislation and the requirement that 'reasonable' adjustments are made to curricula so that disabled students are not discriminated against. The attached questionnaire is adapted from the Teachability project (www.teachability.strath.ac.uk/) so you will find it beneficial to consider the questions raised.

If you have any questions or require clarification please contact me at the above phone number.

It remains for me to again thank you for your help.

Sincerely 

Danny Doherty

Senior Officer, Training and Development

The responses below are from providers within Glasgow Social Work Training & Development and West of Scotland Consortium. There were no responses from a number of colleges and universities at time of writing.
DEVISING & PUBLICISING THE ACCESSIBLE LEARNING PROGRAMME

Information about the program

1 What information do potential students, including those with impairments, need if they are to have a more informed view about whether they could and would want to undertake your program?
DipSW: all students given detailed information re. Programme, placements and access.



PTprog: n/a, responsibility of employer T & D.

MHOprog: require knowing about taught prog. And practice requirements, assessable written material, identified workplace support.

SVQ: guidance on support services available, e.g. diagnosis dyslexia, assistive technology.

Do you give potential students a named contact in the department if they remain in doubt about whether they could undertake your program?



DipSW: guidance by college special needs adviser.



PTprog: n/a, responsibility of employer T & D.



MHO: yes



SVQ: directed to personnel for advice.

2 How could you make information about your program(s) more easily available to potential students, some of whom have impairments

DipSW: specialized software.


PTprog: 

MHO: in written form, e.mail, disc. Can make individual arrangements re. Audio tape, braille.


SVQ: information on requirements available in workplace. 

Features of study programme

1 What flexibility in the programme of study is available? And what flexibility can be made available to disabled students?

a

Student attendance requirements

DipSW: 80% attendance required on placement.

Ptprog: strict attendance, allowed 2 days out of 12.

MHO: mandatory but can be made up

SVQ: assessment contract agreed at outset including additional needs.

b

Availability of programme part- or full-time

DipSW: both

Ptprog: not available part-time. Only available 12 full days over 4 blocks.

MHO: no demand for part-time. Part-time workers have extended submission.

SVQ: yes

c
Extensions to end-dates of programme modules or elements

DipSW: yes, consent by PT and/or college tutor

Ptprog: yes to written work

MHO: yes to written submissions

SVQ: yes, as long as producing assessable material

d

Scope for transfer to alternative programmes

DipSW: n/a

Ptprog: depends on ‘fit’ to teaching programme.

MHO: stand alone professional programme.

SVQ: 

e
Scope for choice of modules or elements within the Programme?

DipSW: unsure; one can choose elective and request particular placement.

Ptprog: no, restricted choice of seminar topics.

MHO: all material is core, choice in case material and placement.

SVQ: 5 mandatory units.

Induction

1 What measures do you take to induct students, including those with disclosed needs, into your department or discipline?

DipSW: now a requirement of regulations.

Ptprog: N/A!!

MHO: first days are intro., already LA employees

SVQ: 3-day induction

2 Does your student induction extend to cover the variety of teaching and learning settings and methods used?

DipSW: yes, written into placement agreement.

Ptprog: N/A!!

MHO: set out in handbook and briefings and evidenced in programme.

SVQ: no, methods of assessment as stipulated.

3 Where students have impairments, which create a need for the use of equipment or educational support worker, are you able to offer additional assistance with induction into the range of teaching settings and methods used?

DipSW: yes, via personnel dept./job-coaching team, and special needs adviser at Uni.

Ptprog: N/A!!

MHO: liaise with responsible bodies, placement visits, etc.

SVQ: yes, via job-coaching and assistive technology.

4 What procedure does your department have for informing staff involved with induction in advance about the disclosed needs of students likely to require additional help?

DipSW: placement request form

Ptprog: 

MHO: small group course with contact to individual member of management group.

SVQ: at induction candidates advised to approach any tutor.

Lectures

1 How does your department ensure that venues to be used for lectures, and the ways of informing students about that, are compatible with the disclosed needs of the students?

DipSW: responsibility of practice teacher

Ptprog: students asked on application form to disclose additional needs.

MHO: central location.

SVQ: after notification of impairment.

2 What is the procedure in your department for ensuring that lecturers know in advance of any additional needs in relation to receiving or recording lecture information, and where that requires some modification of teaching practice to enable the student to participate?

DipSW: practice teacher would be advised by university.

Ptprog: small group setting so information shared directly.

MHO: via programme coordinator.

SVQ: would be addressed at induction.

3 Do you as a matter of routine make the information you provide for students in lectures available also in some other way which takes account of the needs of all the students, including those with impairments?

DipSW: individual packages would be made available.

Ptprog: no, address individual needs as they arise (i.e. ad hoc). e.g. blind student provided with audio material.

MHO: handouts.

SVQ: yes, if advised of need.

4 Are there mechanisms in place for ensuring that staff are aware of what is required to facilitate sign language interpretation or lip reading, and for the effective use of equipment such as radio aid transmitters and microphones?

DipSW: unsure (no)

Ptprog: no, responded to as need arises.

MHO: would be arranged via management group, e.g. this year planned for deaf student.

SVQ: no, assessors are aware of services and would negotiate via line-manager.

Seminars/tutorials

1 What is your department’s procedure for ensuring that all tutors are informed about the needs of any students with impairments in a tutorial/seminar setting ?

DipSW: not sure; PT and college tutor responsibility. On request form.

Ptprog: tutors would know.

MHO: as in 4 above

SVQ: addressed at induction planning meeting.

2 How do you ensure that the teaching methods used in a tutorial/seminar setting are compatible with the learning needs of all students present?

DipSW: ask if additional needs are required and arrange support.

Ptprog: it is a teaching prog., students discuss methods in use.

MHO: repetition, hearing, doing, reflection.

SVQ: candidates asked at induction.

3 Where students, for a reason relating to impairment or health problem, are unable to attend a tutorial/seminar, are there arrangements for providing support in making up the material missed?

DipSW: PT and college tutor would collate materials.

Ptprog: colleagues take handouts and/or tutor arranges meeting.

MHO: yes, tutors ensure materials made available and any assistance.

SVQ: undertaken by assessor.

Practical work

1 How does your department identify and accommodate students who are unable to perform practical tasks, e.g. through absence, injury or impairment?

DipSW: unsure, ad hoc.

Ptprog: N/A1 (what about simulation?)

MHO: via line-manager. Candidates must be able to perform statutory defined tasks.

SVQ: N/A

Does this way in which the difficulties are addressed aim to maximise the student’s independence in the practical work, where there is a goal for other students

DipSW: N/A!

Ptprog: N/A!

MHO: 

SVQ: there is some choice of assessable task.

What scope is there for providing relevantly comparable alternative work for a student who has an impairment to enable him or her to satisfactorily complete the programme?
DipSW: under discussion.

Ptprog: N/A, because there is no alternative.

MHO: minimal re. Learning related to specific roles and tasks..

SVQ: evidence of functional competence; there is no alternative. 

2 What procedure does your department have for taking into account the needs of a range of possible users when buying equipment or refurbishing practical classrooms?

DipSW: not sure! (there are no procedures for this).

Ptprog: responsibility of T & D section.

MHO: N/A

SVQ: discussed at supervision, assessor and IV meetings.

3 How does your department prepare teaching staff to meet the needs of students who have visual, hearing or other impairments, when required to do so, in the setting of a practical classroom?

DipSW: not sure! (they don’t)

Ptprog: N/A

MHO: N/A

SVQ: disability and sensory awareness training available but not mandatory.

Placements

1 How does your department organise placements in a way that takes cognisance of the needs of all students, including those with impairments?

DipSW: placement request form involving student, tutor and special needs advisor.

Ptprog: N/A (responsibility of placement co-ordinator and college).

MHO: individual matching.

SVQ: selection process, induction and assessment plan explore achievement opportunities.

2 Where problems are identified, before or during the placement, which would make its completion impossible or unduly difficult, can students be offered any alternative experience with comparable educational/social outcomes?

DipSW: yes.

Ptprog: N/A! (as above).

MHO: no, statutory requirement.

SVQ: there is no alternative.

Information & Communication

1 What procedures do you have in your department for ensuring that information intended for students, including those with impairments affecting the way they receive information, is received by them?

DipSW: giving access to assistive technology.

Ptprog: talk directly to candidate and ongoing monitoring.



 MHO: logging system



SVQ: delivery ensured by assessor and ensuring adequate support.
2 How does your department ensure that the needs of all students are taken into account when purchasing equipment to be used for communicating information, or for students to access information?

DipSW: asking student their requirements and liaison with central personnel.

Ptprog: uses a wide range of methods in line with adult teaching approaches.

MHO: N/A!

SVQ: personnel and job-coaching team.

Assessment

1 What arrangements are in place for ensuring that all students are well informed about precisely what is assessed, and how the assessment is carried out?

DipSW: handbooks from college and WofS Consotium, CCETSW documents.

Ptprog: briefing to small group early in programme.

MHO: core to programme and in handbook.

SVQ: via candidate induction, assessment plan and ongoing assessment.

2 What alternative arrangements could you make where an assignment or part of an assignment or exam cannot be made accessible to a student?

DipSW: other assessment instruments; vivas, direct observation, E.A., discussion, video.

Ptprog: has not arisen but would consider alternative method of presentation.

MHO: only via delayed submission, must meet stipulated requirements.

SVQ: as above, i.e. personnel. 

3 What systems are in place to ensure consistency and fairness in alternative assessment arrangements, for all students who require them?

DipSW: Uni/college and SSSC procedures for DipSW assessment

Ptprog: double marking

MHO: no alternative assessment. Verified by assessment board and external.

SVQ: standardisation meetings.

4
What arrangements can you make for flexibility over deadlines and timetabling of assessments for students requiring this?

DipSW: extensions for extenuating circumstances.

Ptprog: as flexible as needs be.

MHO: there is flexibility within 2 year period.

SVQ: discussed with assessor and IV

Thank you for your time and your help in

completing this Questionnaire. For further

information on ‘Teachability’ go to

www.teachability.strath.ac.uk/ 

Training/Ddoherty/Reports/2288DDKMSpecialNeedsReport


